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of ability tend to have a fear of failure that becomes the basis for mastery-avoidance and 
performance-avoidance goals (Cury et al., 2006). The types of strategies that students use—
adaptive or nonadaptive—also depend on their goal orientations and beliefs about ability. As 
Table 15.2 illustrates, these theories are complementary—they work together to give us a more 
complete understanding of students’ motivation.

DEVELOPMENTAL AND CULTURAL 
DIFFERENCES IN MOTIVATION

➍	 Explain the major developmental changes in motivation.

➎	 Identify gender and ethnic differences in motivation.

To influence students’ motivation, teachers need to understand the developmental changes in 
motivation and individual differences among students. Let’s consider these factors next.

TABLE 15.2 	  Integrating Cognitive Theories of Motivation

STUDENTS WITH AN 
INCREMENTAL VIEW OF ABILITY

STUDENTS WITH AN ENTITY VIEW 
OF ABILITY

Attribution theory Success 

Attributions 
due to: 

Effort (unstable, uncontrollable) Unstable factors (luck) external factors 
(help from others) 

Feelings: Pride and satisfaction Lack of pride, lack of personal 
responsibility 

Failure 

Attributions 
due to: 

Lack of effort (unstable, controllable) 
or low incremental ability (unstable, 
uncontrollable) 

Stable causes (low entity ability) 

Feelings: Guilt Shame 

Expectancy-value 
theory 

Competency 
beliefs: 

Perceive ability to be high Perceive ability to be low 

Goal theory Goal 
orientation: 

Mastery-approach goals (try to 
improve skills) 

•• Performance-approach goals (try to look 
smart); or

•• Performance-avoidance goals (try to 
avoid looking inferior) 

Types of 
strategies: 

•• Increasing effort

•• Trying new learning strategies

•• Seeking help 

•• Avoiding help seeking

•• Selecting very easy tasks (to ensure 
success); or

•• Selecting very difficult tasks (failure 
would be due to task difficulty, not low 
ability)

•• Using self-handicapping strategies 

SOURCES: Ames, 1992; Covington & Omelich, 1979; Cury et al., 2006; Dweck & Master, 2008; Linnenbrink & Fredericks, 2007; Maatta & Nurmi, 
2007; Maehr & Zusho, 2009; Stipek, 2002; Tollefson, 2000; Turner, Meyer, Midgley, & Patrick, 2003; Urdan, 2004; Weiner, 1982.


